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The purpose of this paper is to describe the present pattern of 
educacion for librarianship in Australia at the base profes-
sional level and for library technjcians, and to discuss the role 
of the Library Assocation of Australia in setting standards and 
assessing courses. 
Historical development 
The historical development of education for librarianship in 
Australia has been well documented 1 and need not concern 
us here. It will be sufficient for me to summarise the history 
very briefly so that the present may be seen in its proper 
perspective. 
The LAA was established in 193 7 as the Australian In-
stitute of Librarians. 'Library training' (as it was then called) 
was high on the list of priorities for the new organisation, 
and a Board of Examination and Certification was 
formed to construct a syllabus of study and a system of na-
tional examinations. The first candidates sat in 1944. Origi-
nally there were two separate levels of examination, the 
Preliminary and the Qualifying, but in 1 961 the Preliminary 
level was abolished and a single Registration Examination of 
nine papers replaced the former two. The Association pro-
vides a syllabus and reading list but no tuition, although 
voluntary classes are regularly organised by the larger libra-
ries and by some State branches of the Association. 
For more than thirty years it has been the Association's 
policy that education for the profession should be conducted 
in institutions of tertiary education. In 1 960 our first tertiary 
library schol opened its doors at the University of New South 
Wales. This lead was followed by the non-university tertiary 
institutions which are generally known as Colleges of Ad-
vanced Education Only two other universities have 
embraced the teaching of librarianship at the base profes-
sional level. One, the University of Adelaide, bad only a brief 
flirtation and was forced by political and economic pressures 
to strangle its library school only a few years after birth. The 
other> Monash University in Melbourne, has been offering a 
higher degree for several years and will commence chis year a 
course at the base level. 
Now, after twenty years of growth there arc sixteen terti-
ary institutions in Australia teaching librarianship at the base 
professional level. 
With tertiary courses so widely available - some would 
say too widely available-the LAA's own examinations have 
become a 'second best' way in which to qualify for the pro-
fession, and are accordingly being phased out. The last ex-
amination will be held this year. 
As a final paragraph in this brief historical overview I 
should refer to the training of para-professional staff, nor-
mally called library technicians. Until very recently the mid-
dle grades in most libraries were occupied, first> by those with 
the old Preliminary Certificate, and later by those proceeding 
through the nine papers of the Registration Examination. In 
1970 the first course specifically designed for library techni-
cians was established> and there arc now courses at this level 
in every Australian state. 
The Australian pattern 
From chis brief history of developments you will already have 
discerned the skeleton of our present educational pattern. It 
is time to put flesh on those bare bones. 
Figure 1 
Basic Pattern of Education 
for Librarianship in Australia 
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'Specialist' courses for teachcr-
librarians 
Library technician's cer11f1cate 
Fig. 1 summarises the present three-tiered structure of 
education for librarianship in Australia. At the top are a 
modest selection of qualifications above the base level, then 
a rather wider range of routes to professional qualification, 
and at the bottom a para-professional qualification. 
I want to look in more detail at the various routes to 
base-level qualification. 
Essentially, there are four methods of qualifying at the 
base professional level. Any one of them can confer 
eligibility for Associateship of the LAA. 
The Registration Examination concludes this year and 
need not be djscussed further. An obituary may be pre-
mature, but it is important to note that the Registration, 
now so clearly a second-best way in which to qualify, was 
in its time a truly significant factor in the improvement of 
library service in Australia. Until c960 it provided the 
only means of qualification - short of leaving the country 
- and it became accepted ai; a national standard for ap-
pointment, promotion, and industrial awards. It turned 
librarianship from the province of the well-read or well-
meaning amateur into a respected profession. The 
Registration Examination system goes this year into an 
honorable retirement. 
The other three routes to professional qualification re-
quire attendance at a school of librarianship in a tertiary 
institution. Courses are offered at both the postgraduate 
and undergraduate levels. 
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Figure 2 
Base-level Qualifications 
Professional 
1. R1·xiscration 
Exami11acw11. 
2. Pos1grad1iate Diplomt1. 
3. Mitstt'r's Degr<'e. 
4. Bachelor's Degree. 
Para-professional 
l. /.1brarv Technician's 
Ccrufira1e. 
l 1hwctatc Diploma. 
Offered by: LAA (private 
study) 
Duration: 9 papers 
Pre-requisite: Ma1ricula1ion 
Note: Terminates at end of 
1980. 
Offered by: 1 university, 
various CAEs. 
Duration: 1 year <EFT) 
Pre-requisite: Bathelor'c; 
degree in '\ub1ec1' other than 
librarianship. 
Note: School librarians also 
require a qualification in 
education. 
Offered by: t univeNtY 
Duration: 2 years CEFTJ 
Pre-requisite: Bachelor's 
honours degree in subjects 
other than librarianshin. 
Offered by: various CAEs 
Duration: 3 years (EFT) or 
4 years for school 
librarianship specialisation. 
Prc-rcqui'iite: Matrn:ulauon 
Note: Combines the -;tudy of 
librarianshi{l with other 
subjects. 
Offered by: technical colleges 
Duration: t 1/2-2 years 
(EFT) 
Pre-requisite: normally Year 
1 o of High School. 
Offered by: 1 CAE 
Duration: 2 years \EFT) 
Pre-requisite: Y car t 2 of 
11 igh School 
The postgraduate diploma 1c; a onc-vear 1.ouf'>e in 
hbranan,h1p for those already {lossessmg a bachelor's 
degree. An 'end-on' qualiftcauon of this type 1' a familiar ap-
proach and probably requires hule further explanation. 
Beginning this year, there is a most mterestmg alternative 
approach to postgraduate education for librarianship at the 
hase level. Monash University has decided 10 follow a rrend 
which is gathering strength in North America, namely, to ex-
tend the one-year postgraduate qualification 10 two years and 
to award a Master's degree upon completion. This is not a 
higher degree requmng a base-level professional 
qualification as pre-requisite, but i~ the base-level 
qualification itself. It will be interesting to sec whether stu-
den t~ will choose to do a two-year course when perfectly ac-
ceptable one-year courses are available; it will he interesting 
to ~ee what employers make of the newly-minted profes-
tonal applicant witb a two-year Master's degree in compeli-
tion wnh those with a one-year diploma; and it will be in-
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teresting to see whether other Library schools follow the 
leader Monash Uni,·er"llV is making history this year. 
The Australian undergraduate degree in librarianship is 
also a somewhat unusual o;pccimen. The first of them , estab-
lished in the early L 96os, came in for their share of criticism 
and also of uncritical praise. The 'generalise' undergraduate 
course covers three years full-time or a proportionately 
longer period part-time, and combines the study of librarian-
ship with other studies in the humanities, social sciences, or 
sciences. They are known as 'integrated' courses, and that 
word is important; the professional studies and those in com-
plementary or peripheral disciplines are deliberately integ-
rated so as to relate directly with each other, and reinforce 
each other. h is the integrated structure of these courses 
wluch is usually che1r mo~t praised feature 
While admitting this, c.ntiC\ of the Aw;trahan undergradu-
ate course accuse it of short-changing both professional and 
subject content. They poin t to the 'traditional' end-on ar-
rangement, which takes four years, and ask how it is possible 
10 achieve the same depth and breadth of study in three years. 
A decade or more ago 1h1s wa<> an issue which inflamed pas-
sions in many bosoms and led to deep di,·ision within the 
LAA as it debated whether or not these undergraduate 
degrees should be an acceptable qualification. Supporters of 
the integrated undergraduate degree won that debate, and the 
wounds are mostly now healed, but some employers -
particularly in the univer<;ity libraries - refuse to accord 
holders offirst awardi:; in librarianship the same status or pro-
motional opportunities as thOl>C with a traditional degree plus 
an end-on professional diploma. In the \'1ew of the LAA both 
group~ are equally quahficd for professional status. 
This question of the pertod needed for adequate profes-
sional education continues 10 cause debate from time to time. 
In her Presidential Add res~ to the t 977 LAA Conference 
Margaret Trask regreued the emphasis which has come to be 
placed on the time element, and called for a searching en-
quiry into the narure of librarianship and information, so that 
we may know what we need to teach. Only when this is 
defined can we meaningfully discuss how long it will take. 2 
Others point to the recent trend in North America towards 
lengthening the period of study, and many teachers of 
librarianship are heard bemoaning the difficulty of fitting in 
new areas of study such ao; computers and audio-visual 
materials without emasculating other equally necessary sub-
jects to make room. 
The LAA Board of Edu1.ation is well aware that the length 
of an educational program is less important than its content 
and intellectual quality, yet mclmes to the view that a longer 
program is probably desirable. Certainly, though, we support 
1\\n Trask's call for a re-examination of the nature of what 
librarians need to know as a pre-requisite for any discussions 
on how long the educa11onal program should be. 
Another maller which has caused some dispute, and which 
continues to generate a healthy debate, is external studies. 
The demand for external courses in librarianship has in-
creased quite markedly in Australia in recent years, mostly as 
a result of the phasing-out of the Association's examination 
system. It is argued that, because almost all of the library 
schools are located in the capital cities, the cessation of rhe 
Registration Examination will have the effect of denying 
those who live elsewhere an opportunity 10 secure 
qualifications. The external offering of course is seen as the 
only solution to this problem. Others argue that most other 
professions for example medicine, law, dentistry, e,·en 
teaching requrre anendancc at a tertiar) msmmion in a 
capital city or large country centre, and ask why Jjbrarianship 
i>houlJ be any different. 
If 11 cou Id be shown that librarianship can be taught 1ust as 
effectively externally as internally then there 1s no duca-
t1011al reason for rejecung externaJ studies. A research in-
,·estigation recently earned ou1 at Kuring-gai CAE under the 
direction of Margaret Trask supponed the hypothesis that 
mstrucuon in libranansh1p by external means results in 
learrung which is as effecuve as that resulting from conven-
1ional face-to- face instructional methods. 1 AdilitionaJly, the 
fact that successful external courses in a wide range of sub1ec1 
fields have been taught by universities in Australia and other 
counmes for many years cer1amJy gives hope that it should be 
possible to develop a successful program to teach librarian-
ship externaUy. 
A-,. a matter of policy, 1hc LAA recognises the need for 
librarianship to be taught by external studies in order that 
high quality education for the profession should be more 
widely accessible. Several library ~chools offer some pani-. of 
their course:; both internally and externally, and one offers alJ 
of its courses by both modes. 
l have spoken ~o far about what we term 'generalist' 
courses - those preparing their students for work in publil:, 
academic, and special libraries. In addition to these courses 
there are «;pec1ahst' courses in two field~. archives and school 
librarianship. \'\' e recognise archives as a specialism because 
of the different methodology of archives work, and we recog-
nise school librarianship as a i;pecialism because it calJs for 
preparation in two fields - educauon and librarianslup. 
Thus, courses for school librarians will normally need to be 
longer than those for 'generalists' In practice this means that 
while the normal length of a generalist undergraduate cour~e 
1s three years, an undergraduate specialist course in school 
librarianship will normally take four years to complete; the 
postgraduate diploma courses for both groups are each of one 
year\ duration but the school librarian is expected also to 
hold a qualification in educarion. These requiremencs parallel 
those of mos1 employing authorities for school librarians. 
This extended preparation was not always the case, and l 
think it is true 10 say tha1 school librarianship has been one of 
the most difficult areas m library education with which the 
LAA has had to contend. You would find a historical recital 
ofour problems both tedious and familiar, I think, but I will 
attempt a brief summary. The problem was brought into 
focus in 1 969 when the federal government began a program 
of assistance to secondary school libraries, including funds to 
help meet the costs of educating more school librarians. 
Special grants were pro\'ided to enable qualified teachers to 
undertake short cours~ m libranansh1p pnor to appointment 
as school hbranans The need for trained staff in school lib-
raries wac; urgent and the Australian School Commission 
an adnsory bod} to the federal government- reported that 
it: 
does no1 believe tha1 a period of full-ume training greater 
than six months 1<; required in most situations to equip a 
fully qualified teacher to function as a teacher-
libranan ... In some cases. . a shorter training period 
is appropriate ~ 
The Commission made funds available for courses of this 
type, bu1 the LAA voiced its strong opinion that librarians in 
schools should he at least as well educated as their colleagues 
m other types of libraries. Fortunately library educators 
themselves echoed this view, and were instrumental in estab-
lishing in several CA Es courses of a truly professional calibre 
for school librarians. J'hcse courses are now available m ev-
ery State, and the short 'retraining' courses in library techni-
ques for teachers have disappeared One shudders to think 
what would have happened to school library services if the 
view of the Schools Comm1ss1on- that c;ix months is plenty 
had pre\;a1led permanently. 
Finally in this overview of the panern of librar) education 
m Australia, let me turn now and consider the question of 
sub-professional hbrary staff or, as they are more usually 
known, library techmc1an'\. This is a relatively new category 
of librar) worker in Australia; the library techruc1an works 
between the elem.al level and the professional level, and sup-
ports and assists the professional staff. He or she has been 
'ipecially trained 10 occupy middJe-level support positiooq. 
The duties performed in these positions are essentially prac-
tical in nature and therefore the library technician's 1rammg 
should be task-oriented. 
The first Australian course for Library technicians was 
established in 1970 and there are now courses in every State. 
lni1ially they developed along somewhat different lines, but 
in t 977 1he LAA adopted its first standards for technician 
courses, incorporating a list of tasks wh.ich the technician 
should be able to perform and for which, therefore, the 
course of mstniction should prepare him. There is now • 
welcome affinity be.tween the courses which, among other 
th.ings, will facilitate the mobility of library technicians frorr 
Stale to S1a1e. 
11 1s the Assoc1auon 's \'iew that the technician's 1:.oursc 
..,hould be rnnducted qu11e ~eparately from cour ... es at the 
profeso,.1onal level. lf 1t 1-. not there is a real danger that the 
techmcian 's c.ourse will turn out to be a watered-down or ele· 
mentar) version of a professional course when in realm· tht 
two 1~ pes of edur..auon need to be quite differently based 
Stated simply, the techntc1an needs practical skills while the 
professional needs the theoretical background to enable hirn 
to determine what skills are required and how they might bci.1 
be used. ln Australia, m every ca~e but one, course!> for lib-
rary technicians arc conducted m techrucal colleges. 
We are also of the view that the technician's course should 
be a terminal one, in that it should not be an automatic step· 
ping-stone to professional qualification. Being different!} 
based, it should not be thought of as an au1oma11c cquatton 
with the early levels of a professional course. Nor should 
technicians be thought of a'> partly qualified professionals. 
They arc library workers in their own right, with their owe 
role to play which is quite separate and d1sunct from that of 
the professional librarian. 
The role of the LAA Board of Education 
Having described the present pattern of education fOI 
librarians and hbrar,. technicians in Australia, I turn now tc 
consider 1he role of the professional association, through its 
Board of Educauon 
l'he Board of Educauon, which has existed under ..;evera. 
names and m several forms for forty vears, comprises 1weln 
members Two arc i'X" o/ficw (the Pres1den1 and Executm 
Director) and the remaining 1en are elected. 
Simply stated, the Board's role 1s to ~et standards for 
courses, to assess cour~cs against those standards, and tc c 
recognise (or accredit) courses which are found to meet thi 
standards. Completion of a recogrused course confell a 
eligibility for Associateship of the LAA. Until the end of thi1 
year the Board will also be responsible for conducting the la11 c 
of the Registration Examinauons, but I wiU not discuss tha1 c 
dying duty here. The Board is also responsible for recom- 11 
mend mg outstanding individuals for the distinction ofFello11 fi 
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of the LAA on the basis of a distinguished contribution to the 
theory or practice of their profession. This, too, is not rele-
vant to the present discussion. 
Setting standards 
You will recall that Australia's first tertiary-le\•el library 
~chool opened its doors at the University of New South Wales 
in 1960. The following year, the LAA resolved that those 
who had completed the examinations for the University's 
Diploma in Librarianship would be exempted from the As-
~iauon's own examinations and thus automattcally entitled 
to professional membership. This action marked a change of 
coooe for the Association - a change from examining to ac-
cepting the examinations of others. 
Acceptance of the examinations of others, however, was 
not to be automatic. In I 964 the Association published its 
'Minimum Standards for the Recognition of Courses in 
Librarianship' and in r 968 these were replaced with the 
'Statement on the Recognition of Courses in Librarianship'. 
With some slight alterations the 1 968 Statement is sti ll cur-
rent. It is published each year in the Association's /1 a ndbook. 
The Statement sets out the criteria against which courses 
will be asses~ed. Although they are too detailed to reproduce 
here or to summanse with any clant), the following high-
lights will g1\·e something of the flavour of the full document. 
We expect, among other things: 
r Adequate accommodation and equipment. 
2 A library adequate to support the teaching rrogram. 
3 Academic staff of high calibre, wnh appropriate 
qualifications and experience. 
4 A minimum of 5 full-time staff, and a staff-student ratio 
of approximately I: 1 o. 
S Professional studies which include 
ia) the place of the library in society; 
lb) the library as an agency of communicauon; 
(c) the principles of bibliographic organisation; 
\d) the principles of collection building; 
\Cl the principles of library management. 
Our standards are couched in deliberately broad terms, 
~au~e we want, if at all possible, to allow experimentation 
and innovation on the part of the library schooh. Of course, 
innovation requires the catalyst of an innovator at the head of 
a school \'(' e have been fortunate in having had a few of these 
in the nght place at the right time, so there 1s a healthy diver-
sity among the approaches taken. 
The question of standards for external courses is particu-
larly important. Quality external education is very expensive, 
and in hard times there can be a considerable temptation to 
do it cheaply. Obviously a purely correspondence course 
must be unacceptable. So, too, must an internal course pre-
sented unchanged externally. The problems of adapting an 
internal course successfully to che external mode arc real and 
significant. The geographic isolation of many external stu-
dents must be compensated form a \'ancty of way<; For ex-
ample, they need alternative acces~ to books and pcnod1cal 
articles, they need exposure to a \'anety of real library situa-
tions which are not to be found in or near their places of resi-
dence and, above all in my opinion, they need the oppor-
tunity to meet with their teachers and fellow students and to 
argue with them around a seminar table. 
Our criteria for course recognition require external 
courses to meet all the standards of quality applicJ to internal 
coums. In addition, appropriate teaching methods, includ-
ing personal contact between staff and students, and planned 
field work and visns to a variety of libraries, must be devised 
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and supported. There can be no question of external studies 
being a 'second best' method of qualification. 
The LAA has also established criteria for library techni-
cian courses. These follow the professional course criteria in 
such particulars as accommodation, staff, and library 
facilities, and, because of the pracucal nature of technicians' 
work, also specify a period of practical experience as an in-
tegral part of the course. The list of tasks deemed appropriate 
for technicians forms part of the standards, nnd each course is 
expected to provide training which will ensure that their gra-
duates enter the workforce able to perform these tasks. 
Assessment of courses 
Having established the standards, a mechanism is needed to 
assess courses against them. Ted Flowers, the Convener of 
the Course Recognition Committee of the Board of Educa-
tion, has recently published an article on our procedures/ so 
I wj)) therefore be brief in my own description and comment. 
The first point to note is that the LAA cannot initiate the 
assessment process. It must wait for a request to come from 
an institution for recognition of it~ course. The second point 
to note is that the Association believes that performance is a 
more reliable indicator of quality than is promise, and 
therefore we do not consider extending recognition to a 
course until it has been in operation for at least one year, As a 
guide to prospective students of a newly-established course 
we will make a preliminary assessment and will confer provi-
sional recognition ifit seems at all likely that the course would 
meet the standards after a year of operation, but this in no 
way guarantees full recognition at a later date. 
Upon receipt of a request for recognition the institution is 
sent a questionnaire designed to elicit detailed information on 
the course and its host institution. The Board of Education 
then appoints a panel of three or four persons to visit the in-
stitution and carry out the actual assessment. The visits nor-
mally last two or three days and include interviews with the 
institution's senior administration, and with academic staff 
and students of the librarianship course. The library is in-
spected, together with any other relevant facilities (such as 
audio-visual services) and an effort is made to visit classes ac-
tually in progress. 
The visiting panel later prepares a draft report on the 
course, which 1s sent to the institution for correction of any 
errors of fact. The report is then considered by the Board of 
Education and a decision is taken on the request for recogni-
tion. 
Three deci.;1ons are possible. The request can be denied if 
the course clearly fails to meet the standards. On the other 
hand, if it passes with flying colours recognition would nor-
mally be granted for an unlimited period, su bjcct to the Asso-
ciation reserving the right to reassess the course at any time 
and certainly at least once every seven years. Our goal is to 
have all Library schools in the 'fly mg colours' category, but 
unfortunately coo many schools still have their colours o;ome-
where near half-mast. 
Thus, the most common dec1s1on has been for a limited 
term recogmuon coupled with a list of 1mprovemenrs which 
the Board will expect to see made by the time of the next 
assessment \•1sit From this you may infer, correctly, that the 
Board of Education takes the view that the criteria for recog-
nition of courses in hhrarianship should be interpreted sym-
pathetically and even liberally, rather than according to the 
strict letter of the law. 
The standards, though minimum standards, are a goal to 
which the schools should be building, and honest and deter-
mined progress along that path should be encouraged. In this 
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spirit, we try to be consuucti\'e in our criticism, and '>uppor-
U\'e of the library school in its efforts to secure from its parent 
insurmion the resources it needs for effecti\·e teaching 
Also part of our assessment procedure, and espC1;ially 
rele\•ant in the cases where recogniuon has been gi\•en for an 
unlimited period, is our system of conunuously monitoring 
the schools. Every recognised school is required to submit a 
brief annual return of informauon - covering S\1ch thing; as 
student and staff numbers, staff changes, course changes, 
finance - and these returns are carefully scrutinised. If it 
appears that a particular school might be running inw 
difficulties, further more detailed enquiries can be made and, 
as already noted, the Board rcsen•cs the right to re-assess any 
cou rse at any rime should circumstances warrant it. 
In summary, therefore, we have devised a cycle of course 
recognition consisting of: 
Preliminary discussions; 
Provisional recognition (before the first students arc 
enrolled)j 
Recognition (unless withdrawn) of the course; 
Requirement for an annual return by each head of 
school ; 
Re-visiting the school when thought necessary by the 
Board; 
~'ithdrawal of rccogmuon at any ume, should 11 be 
considered necessary. 
Some problems 
This mechanism has proved its value, and generally works 
well, but it is not without its problems. If the New Zealand 
Library Association begins 10 interest itself in course recogn1-
uon }'OU might benefit from some advance warning of the 
most likely difficulties. 
l ha\·e selected six of 1he more pr~c;mg problems wh11;.h 
we have faced. There are man~ more than c;1x, of course, but 
six will do for now. 
I think a fundamental difftcuhy 1s that 1he LAA lacks any 
legal right to act as an assessor of cour'ies. The academu: pro-
grams of Ausualian colleges of advanced education are suh-
jec1 10 assessment and accredi1a11on by the variou~ Srntc 
higher education authorities, and 1hc universities, n:nurally, 
have their own rigorous internal mechanisms for ensuring the 
academic quality of their degrees. Further assessment by a 
professional group is not always warmly welcomed; indeed I 
think it is true to say that in a couple of cases our VISllS and 
recommendations for improvement ha\•e been only 
grudgingly tolerated by administra1or'l. 
Institu1ions do not need the A~socia1ion's blessing to con-
duct courses in librarianship, which places us in a weak posi-
tion. We are futher weakened by the fact that librarian~ do 
not normally need an LAA-appr()vcd qualification in ord<;r to 
secure employment. I do nm believe we will ever have the 
power to close down unsatisfactory courses, but we should be 
doing more 10 persuade employers 10 require a recognised 
qualification for employment. Only in this way, I think, can 
the professional association strengthen i1s credibili1y a1; 1he 
custodian of professional standards. 
A second difficulty arises from 1he fact that we have only a 
"mall pool of experienced people on whom we can call 10 
make up our visiting panels. This means that ::.omc volun1eer:-. 
are worked really 100 hard , and that i1 is sometimes not ca~y 
10 match 1he expertise of the panel 10 the perceived strengths 
or specialties of the school<;. Bccaui.c the panel memhcrs arc 
vo!unceers, with full-time jobs of their own 10 auend to, we 
also sometimes ha\'e 1rouble in scheduling 1he visi ts a1 J 1ime 
which is conveoiem to the panel members and 10 the institu-
1 0 
tton concerned. There ba\•e been difficulties, too, in ensur~ 
that the reports on 1he \·isus arc wrinen up promptly. final11. 
this small pool of experienced people includes, n( 
surpmingly. a high propomon oflibrary educators, and there 
have been some mild cn11c1sms from time to time of ou: 
allowing educatars to evaluate each other. On the 01her hand 
when we have deliberately tried 10 involve more prac1iuonen 
in visiting teams, nobes have been made about the \10· 
dcsirubility of having non-educarors assessing educa1ional 
programs. The solution would seem w lie in enlarging our 
pool of competent and experienced visi1ors, and perhaps in 
following the American pancrn of submi1cing the panellist>' 
names 10 institu1ton~ for comment before the visit take 
place. 
A third difficulty we have come across is that, with stan· 
dards which are deliberately general in nature, intcrpreta1ion 
of them by different visiting panels can be inconsistent. ln an 
attempt lo overcome this we have tried 10 include the Assoct• 
ation's Executive Director on each visiting panel , the theory 
being that by virtue of his common membership of all panels 
he could see each library school in the broader context of the 
wht)le b'TOup of schools, whereas panel members often tend tu 
-;ee 1he school in isolation or at least in a narrow perspective 
However, the Execu uve Direc1or is a busy person and he ha, 
not found it possible to join every \'isiting ream. So incons1~· 
1ency does occur from time to time in the interpreta1ion o· 
s1andards and in the as'>essment of a school's performance i.i 
relation 10 them. But this is, I believe, a tolerable price IO pa· 
for ~1andards which emphasis qualita1ive rather than quan· 
111n1ivc criteria, and which are deliberately framed w permi: 
library schools to be innova1ivc and crea1ive in their air 
proach. 
The fourth problem I \\ant 10 address is the difficulty o; 
ensunng that 1he assessment procedure takes place in a con· 
strucuve and co-operative atmosphere. There is some11meso 
1emp1auon for the visiting panel to concentrate upon weak· 
nes<;es and problems, and to give the unintended impresstoo 
tif acting more as inspectori. 1han as a professional grour 
which shares with 1hc library school staff a commi1ment t~ 
the improvement of educational standards and performance 
Bui, of course, the fact remains that our visiting panels art 
there to assess 1he school's performance in relation to tht 
siandards, and that if performance falls short of reasonabk 
requirements, then comment mus1 be made. Equally, per· 
formance well above the expec1ed le\'el should be noticed and 
praised. This problem of criticism of 1he Board for pursuin& 
an ' inspectorial' role hai. been exacerbated by the fact that 
many of the deficiencies iJentified in Australian library 
schools 10 date have been due, directly or indirectly, to a 
shortage of high-quality teaching staff. It is therefore difficuh 
ll) avoid making criticisms which will no1 be taken personally 
by some academics. 
Fifthly, the shortage of high-quality staff is a problem in 
itself, with far-reaching implications. h affects some schoob 
more than others, but overall the growth oflibrary schools 
both in number and size - has spread the available human 
and financial resources too thinly. The pool of available talent 
ha-, been siphoned off until it is now almost dry. I doubl 
whether more than a few of our library schools have reached 
the 'critical mass' which Herbert 'X'hite believes is nccessan 
for educational viabili1y. b Unless a library school has 
sufficient staff of high calibre and of a wide enough range or 
c;ompetencies, it will not be possible for the school to offer the 
diversity and variety of programs which are essen1ial for 
quabty professional education. The root of this problem is 
two-fold. With decbrung support from go\·ernmem, tenian 
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institutions are being forced to reduce staff, and their depan-
ments of librarianship are not immune from these pressures. 
But even if funds were suddenly provided, the supply curve 
for competent, experienced, and highly qualified teaching 
Staff is inelastic, and the people we need arc just not there. 
I think it is true that, with some schools of marginal educa-
uonal viability, we might ha\'e been more lenient than we 
normally would in applying some standards. But we have 
1aken the optimistic view that this i5 a developing situation in 
wluch some allowance could be made, and have -;eldom 
missed an opportun11y to urge the need for staff to upgrade 
their qualifications and for schools to recruit staff with varied 
backgrounds in practice. More and more this advice is being 
heeded, and a particularly noteworthy development is the in-
tention of Kuring-ga1 College of Advanced Education in 
Sydney to offer a Master of Library Education degree, 
de~igned specifically for the preparation of library edm:ators. 
The last of my problems in course recognition can be 
qated quite simply. It 1s very expensive. The direct costs are 
the transportation and living expenses of the visiting panels, 
plus the cost of bringmg tbe Board of Educa1ion together 
se\'eral times a year to receive the reports and deliberate on 
them. There are significant overhead expenses incurred in 
the Association's office by way of salaries, postage, telephone 
calls, and the like. Additionally, of course, the employers of 
Board members and visitors subsidise the work by absorbing 
the salary costs of time spent in course recognition activities. 
It 1s the policy of the American Library Assoc1anon that the 
tnstirutions seeking recognition must pay the costs associated 
With dealing with their application. I doubt whether Australia 
1~ ready for that ye1. As I have noted, we are on somewhat 
~haky ground with some institutions over our right to assess 
their courses, and I think some doors would be closed to us if 
we expected them to pay for the privilege of LAA recogni-
tion. On tbe other hand , some members of the Association 
regret the expenditure which goes into course recognition; 
one of my jobs is to try to persuade them that although the 
return from chis expenditure is not tangible or easily 
measurable, 11 is nonetheless 1mpor1ant, and that money 
spent on ensuring quahty education of the next genera11on of 
librarians is an investment from which we cannot fail to profll 
in the long run. 
Course recognition and manpower 
There are presently sixteen tertiary institutions in Australia 
teaching librarianship at the base professional level. Between 
them 1hey offer nearly three dozen different cou rses; 
po:;1graduate and undergraduate, and for 'generalist' 
librarians and school librarians A census of library school 
enrolments in 1977 showed more than 3 ,ooo enrolled and a 
further 1,000 studying for the LAA's examinations. 7 Thiii 
laner group is now down to a few hundred, but I would think 
that an estima,te of 3,500 students of librarianship this year 
would not be far wrong. That is a lot of people. 
Attempts to estimate 1he demand for librarian'> ha\'e 
usually perished in the quicksands of manpower planning, 
but there are indicatiom of over-supply in some areas and 
there is a fairly widespread feeling in the profession that we 
are in danger of preparmg more librarians than the job 
market can absorb. 
As a countermeasure, it is sometimes suggested that the 
LAA should declare a moratorium on recognising new 
courses in librarianship and should require recognised 
courses to limit enrolments. To hold this view is co misun-
derstand the purpose of course recognition. 
The purpose of course rccogmuon is to safeguard the stan-
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dards of the profession and the services it provides by ensur-
ing that librarians are educated at an appropriate level. If a 
course meets the Association's established criteria of educa-
tional quality it must be recognised. Funher, it is the pre-
rogauvc of the teaching institutions to determine the numbers 
of students they will enrol - the numbers enrolled are not 
relevant to recognition of a course provided the educational 
quality of the course is maintained. 
Course recognition, then, is concerned solely with assess-
ment of educational quality in relation to standards. The 
Board of Education has firmly rejected all suggestions that 
our course recognition procedures should be used as a device 
to control entry into the profession. 
Conclusion 
After twenty years as a student and then a teacher of 
librarianship in both Australia and the United States, and now 
as the officer responsible for guiding the LAA's work in set-
ting standards and assessing courses, I believe that Australian 
education for librarianship compares more than favourably 
wtth that m North America . We are approaching what 
American baseball players call the Big .League. It is a 
challenging rime, and a difficult time, and many problems 
must be resolved and questions answered if we are to suc-
ceed. I do not know the answers-none of us do-but I am 
comforted by the words of the great American humorist 
James Thurber who observed that it 1s better to know some of 
the quesuons than all of the answers. Thinking carefully and 
critically about these questions is the best mvestmeot we can 
possibly make in the future of our profession. 
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current developments in 
New Zealand libraries 
A survey con1piled for the Professional Division of rhc NZLA 
Peter Dure_v, Universuy Librarian, Auckland 
When the Auckland-based commmee of the Professional 
Division took office in February 1978 one of the tasks it was 
bequeathed by the previous Dunedin-based committee was 
the possible production of a survey of the state of the library 
art in New Zealand. The present committee decided that with 
the limited resources at its disposal, and anticipating con-
sumer resistance to the completion of yet another question-
naire, what could be attempted was a survey of current 
developments based largely on published material. Accor-
dingly the then secretary, Rosemary Hudson, wrore to a 
selection of public, academic and special libraries asking for a 
copy of their most recent annual report Over sixty responses 
were received. All the material has been read but, of 
necessity, not everything can be included in this survey. The 
I l 
other ma1or source of informatton has been the press cu11ing1 
relating to libraries, collected by the National Library and 
made available through the courtesy of the National 
Librarian. Since the activities of the National Library as 1 
whole are convemently summarised in the annual report! 
presented to Parliament by the trustees and the National 
Librarian very few 11ems relating to the National Library an 
1nduded The survey was ongmallv accepced for publicatitX 
in February I 979 but delays in the publishing schedule« 
Nett' Zealand Lib,.ar1es rendered some comments out d 
date. It has, therefore, been revised to some extent to take ac· 
count of subsequent developments. Finally, while this repor 
has been compiled on behalf of the Professional Division, an) 
comments are the sole responsibility of the author. 
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